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Appendix A 


SCANS Analysis Coding Sheet 


Chelsea Bank — Observation Form 


Subjects 

Tearher 

ObcPTVpr 

Video 

Start Time 

Student time: 0 = none/little 

min 

1 = about half 

2 = most/all 


Res’s 

In’p 1 

In’p 2 

Info 1 

Info 2 

Info 3 

Sys’m 

Tech 

Read 

Write 

Math 

Oral 














Notes: 


min 


Res’s 

In’p 1 

In’p 2 

Info 1 

Info 2 

Info 3 

Sys’m 

Tech 

Read 

Write 

Math 

Oral 














Notes: 


min 


Res’s 

In’p 1 

In’p 2 

Info 1 

Info 2 

Info 3 

Sys’m 

Tech 

Read 

Write 

Math 

Oral 














Notes: 


min 


Res’s 

In’p 1 

In’p 2 

Info 1 

Info 2 

Info 3 

Sys’m 

Tech 

Read 

Write 

Math 

Oral 














Notes: 


min 


Res’s 

In’p 1 

In’p 2 

Info 1 

Info 2 

Info 3 

Sys’m 

Tech 

Read 

Write 

Math 

Oral 














Notes: 
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Appendix B 

50 Segments Coding Problem Analysis 


Segment Description 

13‘Aug~96 


Segment Data 



Segment Number 

1 

Other Students 

Yes 

School 

John Jay 

Tape Number 

1 

Start Time 

11.54 

Teacher 

David Raphael 

End Time 

14.07 

Students' Names 

Darlene, Laura, Elizabeth 

Scenario 

1) Fran Friendly 

Teacher 

2.00 



Involvement 


Segment Overview 

Segment Duration 

2.13 


Where in Scenario? Beginning of new scenario 

Description of Segment 


The teacher is present as the segment begins. We don’t know if the teacher was asked by the group or 
whether he just dropped in on the group. They are attempting to determine if they should cash a 
check. The teacher asks them if they have checked the manual. They reread the manual and the 
teacher asks whether the information is acceptable. He asks them to make decisions but continues to 
direct them to the manual. He also asks them to check how they would move to the second page of 
the manual. The students work in response to the teacher questions. They read what is on the screen 
and answer the teacher’s questions. The students respond independently with little collaboration 
between the members of the group. Basically, this is a teacher asking questions and students 
following the leads provided by the teacher. They work independently from each other but not 
independently from the teacher. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 0 Problem Solving 3 Concepts 2 


Problem Solving Strategies: Averages for Two Raters 


Focused 3 

Previous Speciflc 1 

Learning 

Seek Help 1 


Recognize Confusion 

Collaborate in 
Problem Analysis 

Make Changes 


2.5 Make Predictions 

1 Previous General 

Learning 

0.5 


0 

0.5 


Segment Data 



Segment Number 

2 

Other Students 

Yes 

School 

John Jay 

Tape Number 

1 

Start Time 

16.14 

Teacher 

David Raphael 

End Time 

19.12 

Students' Names 

Greg, Alvin, Stan 

Scenario 

1) Fran Friendly 

Teacher 

1.33 



Involvement 


Segment Overview 

Segment Duration 

2.58 


Where in Scenario? Entering consequences 

Description of Segment 


The segment begins with this group having arrived at a decision to cash a check. They ask the teacher 
what they are to do next. He responds by telling them they have to determine the consequences for 
the bank, the customer, and themselves. He reminds them to take turns. For the remainder of the 
segment the three boys in the group are engaged in discussing the consequences and typing their 
responses. They "seem” to discuss their responses before entering them into the computer. However, 
the sound is poor due to the fact that the teacher can be overhead talking to another group throughout 
the segment. There is turn taking with the typing of the responses. They help each other with the use 
of the computer, typing of the responses, and discussing their responses. 

General Categories: Averages for Two Raters j 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 2.5 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

2 

Make Predictions 

Previous Specific 

3 

Collaborate in 

2.5 

Previous General 

Learning 


Problem Analysis 


Learning 


Seek Help 

2.5 

Make Changes 

0 





2 


( 


Segment Data 



Segment Number 

3 

Other Students 

Yes 

School 

John Jay 

Tape Number 

1 

Start Time 

21.12 

Teacher 

David Raphael 

End Time 

23.28 

Students' Names 

Greg, Alvin, Stan 

Scenario 

1) Fran Friendly 

Teacher 

1.33 



Involvement 


Segment Overview 

Segment Duration 

2.16 


Where in Scenario? Reviewing decisions/consequences 

Description of Segment 


The group reads the results of a previous decision and learn that they have made a bad decision. They 
read the decision together from the screen and immediately recognize that the decision has been poor. 
The teacher directs them to go back to the decision. He tells them to print the copy. He then tells them 
to go on to the next segment. He (the teacher) asks them what they have learned from the segment. 
The students discuss the reason they made the decision and briefly discuss the influence of the 
situation on their decision. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 2 Problem Solving 2.5 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

2.5 

Make Predictions 

0 

Previous Specific 

2 

Collaborate in 

0.5 

Previous General 

2 

Learning 


Problem Analysis 


Learning 


Seek Help 

1 

Make Changes 

1 





3 


S 


Segment Data 



Segment Number 

4 

Other Students 

Yes 

School 

John Jay 

Tape Number 

1 

Start Time 

23.37 

Teacher 

David Raphael 

End Time 

25.24 

Students* Names 

Suzy, Fabiola, Jose 

Scenario 

1) Fran Friendly 

Teacher 

2.00 



Involvement 


Segment Overview 

Segment Duration 

1.47 


Where in Scenario? Reviewing decisions/consequences 

Description of Segment 


This group is completing the entry of a decision and consequences. The teacher asks what they did to 
arrive at the decision and one student explains that they used the manual. The teacher watches as they 
go to the next screen to determine the simulation response to their decision. The students print out 
their response and then look at the decision results. They read the decision from the screen. The 
teacher asks how they feel and the students say they feel good except they lost a fnend who may have 
missed the bus. The teacher asks if the decision was worth it and they respond that it was since the job 
is important to their well being. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 1 Problem Solving 2 Concepts 2 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

1.5 

Make Predictions 

0 

Previous Specific 

2 

Collaborate in 

0 

Previous General 

2 

Learning 


Problem Analysis 


Learning 


Seek Help 

2.5 

Make Changes 

0 




Segment Data 



Segment Number 

5 

Other Students 

Yes 

School 

John Jay 

Tape Number 

1 

Start Time 

25.25 

Teacher 

David Raphael 

End Time 

27.41 

Students* Names 

Harold, Toni, Eureka 

Scenario 

1) Fran Friendly 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

2.16 


Where in Scenario? Entering consequences 

Description of Seament 


This segment begins as the teacher is called over and asked how to spell a word they want to type. 
The students are typing the rules of good banking that they believe should guide their decision 
making. The teacher observes for about a minute and acknowledges their good responses. For the 
remainder of the segment, the students suggest other rules of good banking and type them into the 
computer. There is discussion between the students as to the length and appropriateness of the 
responses. One student suggests that the responses should be longer. The students do take turns 
suggesting responses and one student enters the information. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 2 Problem Solving 2 Concepts 1.5 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

Previous Specific 

2.5 

Collaborate in 

2 

Previous General 

Learning 


Problem Analysis 


Learning 

Seek Help 

2 

Make Changes 

0 



Segment Data 



Segment Number 

6 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

3 

Start Time 

3.19 

Teacher 

Diana Rodriguez de Anna 

End Time 

4.32 

Students' Names 

Kenny, Ramon, Jeffrey 

Scenario 

1) Fran Friendly 

Teacher 

1.33 



Involvement 


Segment Overview 

Segment Duration 

1.13 


Where in Scenario? Considering scenario problem 

Description of Segment 


Three boys call to the teacher and announce that a check they are looking at is not good. They 
respond in unison that the signature is not good. They are told to turn the check over. They continue 
to say the check is not good. The teacher again asks them to click on the check to turn it over. They 
do so and then recognize that the check is good. 

General Categories: Averages for Two Raters 

Basic Skills 2 Collaboration 2 Problem Solving 2 Concepts 2 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

2 

Make Predictions 

0 

Previous SpeciHc 

1.5 

Collaborate in 

2 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

2 

Make Changes 

1 





6 


11 


Segment Data 



Segment Number 

7 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

3 

Start Time 

4.45 

Teacher 

Diana Rodriguez de Arma 

End Time 

6.29 

Students* Names 

Yadhira, Nayris Elizabeth 

Scenario 

1) Fran Friendly 

Teacher 

2.00 



Involvement 


Segment Overview 

Segment Duration 

1.44 


Where in Scenario? Considering scenario problem 

Description of Segment 


The girls are discussing how to proceed and they turn to the teacher for help. The teacher directs them 
by asking whose account should be examined. They told what to enter the Friendly’s name and they 
do so. The continuously look to the teacher for help. They seem confused about what to do. They 
read from the screen and enter data. 


General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 1 Problem Solving 3 Concepts 2 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

3 

Make Predictions 

0 

Previous Specific 

0 

Collaborate in 

1 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

3 

Make Changes 

0 





7 


12 


Segment Data I 



Segment Number 

8 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

3 

Start Time 

17.25 

Teacher 

Diana Rodriguez de Anna 

End Time 

20.02 

Students' Names 

Chris, Martin, Gabriel 

Scenario 

1) Fran Friendly 

Teacher 

Involvement 

1.33 


Segment Overview j 

1 Segment Duration 2.37 

tg scenario problem 

Where in Scenario? Considerii 

Descriotion of Segment 

Three boys are entering the effects of their decision for the scenario. They discuss where the 
information is to be entered, prompt each other with answers, and one boy enters the data. The 
teacher is heard in the background prompting them as to where they should be in their work. 

General Categories: Averages for Two Raters 


Basic Skills 3 Collaboration 

2 Problem Solving 

3 Concepts 2 


j Problem Solving Strategies: Averages for Two Raters 



Focused 

3 

Recognize Confusion 

0 

Make Predictions 

0 

Previous Specific 

1 

Collaborate in 

2 

Previous General 

0 

Learning 


Problem Analysis 


Learning 



Seek Help 

0 

Make Changes 

0 





Segment Data 



Segment Number 

9 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

3 

Start Time 

20.29 

Teacher 

Diana Rodriguez de Anna 

End Time 

22.12 

Students' Names 

Darlene, Laura, Elizabeth 

Scenario 

1) Fran Friendly 

Teacher 

0.67 



Involvement 


Segment Overview 

Segment Duration 

1.43 


Where in Scenario? Entering consequences 

Description of Segment 


Three girls are involved in discussing and entering the consequences for a decision they have just 
made. The teacher passes by and asks if they are entering the consequences for the bank. They point 
out that they are. They then go on to discuss and enter consequences. They seem to be discussing 
responses and developing joint responses. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 2 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

0 

Previous Specific 

2 

Collaborate in 

3 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 





P 


14 


Segment Data 



Segment Number 

10 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

3 

Start Time 

24.29 

Teacher 

Diana Rodriguez de Arma 

End Time 

25.36 

Students' Names 

Darlene, Laura, Elizabeth 

Scenario 

1) Fran Friendly 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

1.07 


Where in Scenario? Reviewing decisions/consequences 

Description of Segment 


Three girls are not sure how to interpret the response on the screen. They want to know if they have 
made a good decision and are not sure if they have done so. They ask the teacher for assistance. The 
teacher directs them to go back in their work to see if they have left out a step. They follow her 
directions and discover that they have left out a step. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 1 Problem Solving 2.5 Concepts 1 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

2 

Make Predictions 

0 

Previous Specific 

2 

Collaborate in 

1 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

3 

Make Changes 

0 





10 


15 


Segment Data 


Yes 

5 

Diana Rodriguez de Anna 
Darlene, Laura, Elizabeth 
1.00 

Segment Number 
School 

Start Time 
End Time 
Scenario 

11 

I.S.218 

8.21 

31.13 

2) John Gumble 

Other Students 
Tape Number 
Teacher 

Students' Names 

Teacher 

Involvement 

Segment Overview 

Segment Duration 

22.51 

Where in Scenario? 

Making a 

choice (answering) 



Description of Segment 

This segment carries through almost the entire scenario in which the customer attempts to deposit 
money in the bank. The three girls are very engaged in the task. They help each other, point out errors 
in counting and sorting the money, and arrive at common decisions. There is a significant amount of 
collaboration. On two occasions the teacher enters to check on their work and provide some brief 
assistance. However, in general the three girls work alone. They discuss answer choices, watch and 
help (correct) the person who assembles the money, discuss next steps, and work their way through 
the scenario. Their biggest problems appear to be to follow the simulation procedures as to what to do 
next. 


General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 2.5 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

2.5 

Make Predictions 

Previous Specific 

3 

Collaborate in 

2.5 

Previous General 

Learning 


Problem Analysis 


Learning 

Seek Help 

1 

Make Changes 

0.5 
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Segment Data 



Segment Number 

12 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

6 

Start Time 

1.03 

Teacher 

Diana Rodriguez de Arma 

End Time 

6.32 

Students' Names 

Darlene, Laura, Elizabeth 

Scenario 

2) John Gumble 

Teacher 

1.33 



Involvement 


Segment Overview 

Segment Duration 

5.29 


Where in Scenario? Reviewing decisions/consequences 

Description of Segment 


This short segment shows the teacher interacting with three students who have just completed the 
second scenario. At the beginning of the segment, the teacher is dismissing the rest of the class as the 
three girls complete entering the consequences of their decision. They discuss possible responses and 
enter them in the computer. They then consider what to do to complete the scenario. They ask the 
teacher what to do when it says to print the report. They review the decision, but do not seem sure if 
they have made a correct decision. The teacher guides them in considering their response. They then 
close down the program and are dismissed from class. 

General Categories: Averages for Two Raters 

Basic Skills 2.5 Collaboration 3 Problem Solving 2.5 Concepts 1.5 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

2.5 

Make Predictions 

0 

Previous Specific 

3 

Collaborate in 

2 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

2.5 

Make Changes 

0.5 





12 


1 




Segment Data 



Segment Number 

13 

Other Students 

Yes 

School 

John Jay 

Tape Number 

7 

Start Time 

6.37 

Teacher 

David Raphael 

End Time 

12.45 

Students' Names 

Su 2 y, Fabiola, Jose 

Scenario 

2) John Gumble 

Teacher 

Involvement 

1.33 

Segment Overview 

Segment Duration 

6.08 


Where in Scenario? Beginning of new scenario 

Description of Segment 



Basic Skills 3 Collaboration 2.5 Problem Solving 3 Concepts 1.5 


Problem Solving Strategies: Averages for Two Raters 


Focused 

2.5 

Recognize Confusion 

2.5 

Make Predictions 

Previous Specific 

1.5 

Collaborate in 

3 

Previous General 

Learning 


Problem Analysis 


Learning 

Seek Help 

2.5 

Make Changes 

0.5 




13 


18 


Segment Data 



Segment Number 

14 

Other Students 

Yes 

School 

John Jay 

Tape Number 

7 

Start Time 

13.16 

Teacher 

David Raphael 

End Time 

17.25 

Students' Names 

Suzy, Fabiola, Jose 

Scenario 

2) John Gumble 

Teacher 

Involvement 

0.33 

Segment Overview 

Segment Duration 

4.09 


Where in Scenario? Making a choice (answering) 

Description of Segment 



Basic Skills 3 Collaboration 2 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0.5 

Make Predictions 

Previous Specific 

1.5 

Collaborate in 

3 

Previous General 

Learning 


Problem Analysis 


Learning 

Seek Help 

2.5 

Make Changes 

0 




14 


IS 


Segment Data 



Segment Number 

15 

Other Students 

Yes 

School 

John Jay 

Tape Number 

7 

Start Time 

17.26 

Teacher 

David Raphael 

End Time 

31.05 

Students' Names 

Suzy, Fabiola, Jose 

Scenario 

2) John Gamble 

Teacher 

1.00 



Involvement 


Segment Overview 

Segment Duration 

13.39 


Where in Scenario? Reviewing decisions/consequences 

Description of Segment 



Basic Skills 3 Collaboration 3 Problem Solving 2.5 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

1 

Make Predictions 

3 

Previous Specific 

2 

Collaborate in 

2.5 

Previous General 

0.5 

Learning 


Problem Analysis 


Learning 


Seek Help 

2.5 

Make Changes 

0 





15 


20 


Segment Data 



Segment Number 

16 

Other Students 

Yes 

School 

John Jay 

Tape Number 

8 

Start Time 

0.08 

Teacher 

David Raphael 

End Time 

5.34 

Students' Names 

Suzy, Fabiola, Jose 

Scenario 

2) John Gumble 

Teacher 

0.33 



Involvement 


Segment Overview 

Segment Duration 

5.26 


Where in Scenario? Entering consequences 

Description of Segment 


The segment begins when the students are confused because they can't find the customer's name in 
the credit check. They are guided by the teacher to look in the account They then revise their process 
and enter consequences. The teacher reminds them to take turns. The complete the scenario and print 
the report. It is obvious from teacher voice in the background that the teacher is guiding the students 
through the segment. The students get in groups after the scenario is completed to discuss their 
consequences. 

General Categories: Averages for Two Raters I 


Basic Skills 3 Collaboration 3 Problem Solving 0.5 Concepts 


Problem Solving Strategies: Averages for Two Raters 


Focused 3 

Previous Specific 1.5 

Learning 

Seek Help 2 


Recognize Confusion 

Collaborate in 
Problem Analysis 

Make Changes 


1 .5 Make Predictions 

3 Previous General 

Learning 

2 


0.5 


0 

2 


16 
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Segment Data 



Segment Number 

17 

Other Students 

Yes 

School 

John Jay 

Tape Number 

10 

Start Time 

7.22 

Teacher 

David Raphael 

End Time 

26 

Students* Names 

Alex, Alvin, Naima 

Scenario 

4) Jane Smiley 

Teacher 

0.67 



Involvement 


Segment Overview 

Segment Duration 

18.38 


Where in Scenario? Writing consequences 

Description of Segment 


Three students are working on scenario 4. Their voices cannot be heard for most of the segment since 
the mikes seem to be linked to another group and the teacher. There is discussion in the background 
as to which scenario students are completing. These students seem to be working intently and there is 
mouth movement and pointing to the screen. It seems that they are intent, focused, and collaborating. 
They read from the screen intently. The students seem sure as to what to do. In the second half of this 
segment, the mike is brought over to the students and the students can be heard. They discuss the 
consequences as they enter them. Students offer suggestions and develop joint responses. The teacher 
enters and asks a question. The students answer the question and go on with their work. The teacher 
leaves the group and they continue entering consequences. They then read the results of their decision 
from the screen. The read the results (consequences). They seem quite adroit at moving through the 
computer simulation and are focused on the consequences rather than merely how to get through the 
computer procedures. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 2.5 Concepts 0 


Problem Solving Strategies: Averages for Two Raters 


Focused 3 

Previous Specific 2.5 

Learning 

Seek Help 1 


Recognize Confusion 

Collaborate in 
Problem Analysis 

Make Changes 


0 Make Predictions 

2.5 Previous General 

Learning 

0 


0 

0 



17 


22 


Segment Data 



Segment Number 

18 

Other Students 

Yes 

School 

John Jay 

Tape Number 

10 

Start Time 

26.1 

Teacher 

David Raphael 

End Time 

30.43 

Students' Names 

Alex, Alvin, Naima 

Scenario 

4) Jane Smiley 

Teacher 

Involvement 

0.67 

1 Segment Overview 

Segment Duration 

4.33 


Where in Scenario? Considering scenario problem 

Description of Segment 


The begin working the check cashing segment. They discuss the main problem. They check the main 
menu to check what to do next. They look in the bank records to see if the person has an account. 
They work together, checking answers with each other, giving quizzical looks to each other, and 
talking together. They seek information and think about answers. The teacher asks a question and 
they reveal that they know where to look for information. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 2.5 Problem Solving 2.5 Concepts 2 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

1 

Make Predictions 

Previous Specific 

2.5 

Collaborate in 

2.5 

Previous General 

Learning 


Problem Analysis 


Learning 

Seek Help 

2 

Make Changes 

0.5 



Segment Data 



Segment Number 

19 

Other Students 

Yes 

School 

John Jay 

Tape Number 

11 

Start Time 

0.43 

Teacher 

David Raphael 

End Time 

4.16 

Students* Names 

Alex, Alvin, Naima 

Scenario 

5) John Beadle 

Teacher 

0.33 



Involvement 


Segment Overview 

Segment Duration 

3.33 


Where in Scenario? Entering consequences 

Description of Segment 


The students are involved in completing the segment by entering the consequences for the scenario 
they have just completed. They discuss the responses and enter the consequences. Students talk and 
exchange infomation as the consequences are entered. It seems to be a joint activity. The teacher is 
heard in the background completing the class session. The students check the results of their decisions 


and smile as they read the results of their work. 


General Categories: Averages for Two Raters 


Basic Skills 3 Collaboration 3 Problem Solving 

3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

3 

Previous Specific 

3 

Collaborate in 

3 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 





19 


24 


Segment Data 


Segment Number 

20 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

12 

Start Time 

9.07 

Teacher 

Diana Rodriguez de Arma 

End Time 

12.32 

Students' Names 

Chris, Martin, Gabriel 

Scenario 

6) Dooley 

Teacher 

Involvement 

2.00 

Segment Overview 

Segment Duration 

3.25 

Where in Scenario? 

Considering scenario problem 



Description of Segment 



Basic Skills 2.5 Collaboration 0 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 

Focused 2.5 Recognize Confusion 0 Make Predictions 2.5 


Previous Specific 3 
Learning 


Collaborate in 
Problem Analysis 


Seek Help 


0 Make Changes 


0.5 Previous General 
Learning 


0 


0 


Segment Data 



Segment Number 

22 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

13 

Start Time 

0.47 

Teacher 

Diana Rodriguez de Arma 

End Time 

11.49 

Students' Names 

Chris, Martin, Gabriel 

Scenario 

7) Mickey Mike 

Teacher 

1.33 



Involvement 


Segment Overview 

Segment Duration 

11.02 


Where in Scenario? Reading the problem 

Description of Segment 


Three boys are reading and talking about the "problem" in this scenario. They point to screen, look at 
each other during discussion. It looks they are counting money. There is a great deal of background 
noise, teacher talking to others in class. The teacher arrives and begins questioning: "How're ya doin*? 
What are you up to — 7? Did you finish 6 already?" When they tell her yes they got it right she asks 
questions about prior scenario (6). They act like they want her to leave so they can get on with 
scenario 7. They go back to work -- seems pretty routine, they take turns readily: read choices, point, 
have eye contact with each other. Two of the three do most of talking and typing and oral reading. 


General Categories: Averages for Two Raters 



Basic Skills 3 Collaboration 3 Problem Solving 2.5 Concepts 

2.5 


Problem Solving Strategies: Averages for Two Raters 

Focused 

3 

Recognize Confusion 

1 

Make Predictions 

Previous SpeciHc 
Learning 

2.5 

Collaborate in 
Problem Analysis 

3 

Previous General 
Learning 

Seek Help 

1 

Make Changes 

0.5 
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28 


Segment Data 


Yes 

13 

Diana Rodriguez de Anna 
Yadhira, Nayris Elizabeth 

0.00 

Segment Number 
School 

Start Time 
End Time 
Scenario 

23 

I.S.218 

22.05 

31.3 

6) Dooley 

Other Students 
Tape Number 
Teacher 

Students* Names 

Teacher 

Involvement 

Segment Overview 

Segment Duration 

9.25 

Where in Scenario? 

Reading choices 



Description of Segment 

Begins with three girls reading the choices. It is quiet but they speak softly. They take turns to write 
consequences: one writes effect on "you," others "bank" and "???". One of the three (in middle) 
directs other two most of the time. One corrects other on proper typing — "capital — use shift." They 
write Rules for the Bank. They then read the decisions and the explanations. Girl in middle (leader) 
says, "Oh man we made the wrong decision." Segment ends with them reading the introduction for 
the next scenario. 


General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 2 Problem Solving 3 Concepts 2.5 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

0 

Previous Specific 

3 

Collaborate in 

1.5 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 
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Segment Data 



Segment Number 

24 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

16 

Start Time 

9.03 

Teacher 

Diana Rodriguez de Arma 

End Time 

22.28 

Students' Names 

Louis, Ramon, Niurca 

Scenario 

8) Mr. Smith 

Teacher 

Involvement 

2.00 

Segment Overview 

Segment Duration 

13.25 


Where in Scenario? Considering choices 

Description of Segment 


Three students are surprised by John Smith's profile in the computer, they cannot believe he doesn't 
work or have a phone. They recognize the mismatch between the man's appearance (bum) and his 
rights as a customer to cash a check (profile and balance the computer gives for him). They go to the 
manual to check if they can cash his check without ID. Then the teacher arrives. She pushes them 
back to review decision choices and why they can or cannot cash it. They reveal that they know the 
rules. They respond to her probing questions; then they have a group conflict over 2 possible choices. 
She tells them to go back to the manual to see what to do if the customer doesn't have ID. She leaves 
as this segment ends. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

2.5 

Make Predictions 

1.: 

Previous Specific 

3 

Collaborate in 

3 

Previous General 

1 

Learning 


Problem Analysis 


Learning 


Seek Help 

3 

Make Changes 

0 
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Segment Data 



Segment Number 

25 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

16 

Start Time 

22.3 

Teacher 

Diana Rodriguez de Arma 

End Time 

31.05 

Students* Names 

Louis, Ramon, Niurca 

Scenario 

8) Mr. Smith 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

8.35 


Where in Scenario? Reviewing decisions/consequences 

Description of Segment 


Continues scenario on John Smith with them reading the manual about cashing a check without ID. 
The three boys discuss which choice to make based on what the manual says . They are confused 
because the manual does not give a clear decision for them. They try to decide by eliminating two 
choices and continue to discuss the other options. They make a decision [tape seems to break here 
because the next thing on tape is reading decisions and their consequences -- no problem or writing 
consequences or rules for good banking]. They made the right decision; they are elated as they read 
the other choices and laugh at how they didn't screw up. They expected to get a promotion but the 
screen tells them they didn't get promoted. They are very disappointed. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 



Focused 

3 

Recognize Confusion 

2 

Make Predictions 

1.5 

Previous Specific 
Learning 

2 

Collaborate in 
Problem Analysis 

3 

Previous General 
Learning 

0 

Seek Help 

2 

Make Changes 

0 





Segment Data 


Yes 

18 

David Raphael 
Rhona, Rettick 
1.33 

Segment Number 
School 

Start Time 
End Time 
Scenario 

26 

John Jay 
0.45 
10.12 

8) Mr. Smith 

Other Students 
Tape Number 
Teacher 

Students’ Names 

Teacher 

Involvement 

Segment Overview 

Segment Duration 

9.27 

Where in Scenario? 

Making a choice (answering) 



Description of Segment 

Begins with girl reading the introduction to scenario 8. She raises a question as to whether something 
is needed. They go to the manual and proceed through the items noted in the manual for cashing a 
check. Teacher arrives about 3 minutes into the scenario; they select A and in writing the problem 
state there is no problem. Then Dave asks, If there’s no problem why were you initially reluctant to 
cash the check?" The students then identify the mismatch between the way the customer looks and 
the data the bank has on this customer. She types in consequences and he monitors what she types 
and contributes words. Dave asks if this is a case of "Don’t judge a book by its cover." They show that 
they understand by agreeing and stating that the cover is the bum and the book is his large bank 
account. The scenario ends with their correct choice and them reading the other choices. They are not 
promoted because they made a mistake on an earlier scenario which they must redo. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0.5 

Make Predictions 

Previous Specific 

3 

Collaborate in 

2.5 

Previous General 

Learning 


Problem Analysis 


Learning 

Seek Help 

2 

Make Changes 

0 
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30 


Segment Data 



Segment Number 

27 

Other Students 

Yes 

School 

John Jay 

Tape Number 

18 

Start Time 

10.13 

Teacher 

David Raphael 

End Time 

26.35 

Students' Names 

Rhona, Rettick 

Scenario 

6) Dooley 

Teacher 

1.33 



Involvement 


Segment Overview 

Segment Duration 

16.22 


Where in Scenario? Writing consequences 

Description of Segment 


The two students must redo scenario 6 because they made an error on it earlier and therefore did not 
get promoted after correctly completing scenario 8 (segment 26). Dave remains with the group. They 
check the checks, front and back, that Janine Dooley wants to deposit. They check the signature, 
amount, date to verify check, the deposit slip. They decide on choice B. They write the problem, they 
write report, rules for good banking. And, they got it wrong again. They are very unhappy - groan, 
moan, say "oh no.” They then read the correct choice. Dave asks then what they learned from this. 
The boy says, "Don't jump to conclusions" and the girl says, "You have to read everything over and 
over until you get it; not to just run through it." This time they got the promotion. Dave congratulates 
them. The segment ends with the girl asking what is a customer service representative. Dave tells 
them they will have a new job next time and suggests they think about what the words customer and 
service mean. 


General Categories: Averages for Two Raters 


Basic Skills 3 Collaboration 3 Problem Solving 

3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

1 

Make Predictions 

0 

Previous Specific 

3 

Collaborate in 

3 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

1 

Make Changes 

0 
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31 


Segment Data 



Segment Number 

28 

Other Students 

No 

School 

John Jay 

Tape Number 

19 

Start Time 

13.48 

Teacher 

David Raphael 

End Time 

26.27 

Students' Names 

Harold, Toni, Eureka 

Scenario 

7) Mickey Mike 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

12.39 


Where in Scenario? Beginning of new scenario 

Description of Se 2 ment 


This segment starts with the 3 students reading the scenario. The students are very engaged and 
focused throughout the segment. The students are presented with the customer who wants to make a 
deposit. Mickey Mike stresses that there is no need for the teller to count the money since he is a 


rich superstar. However, the students decide to count the money as they state that it's a bank policy to 
do so. Moreover, they discern that they could lose their job if they don't follow the regulations. The 
segment ends as the students read the consequences. 


General Categories: Averages for Two Raters 


Basic Skills 3 Collaboration 2 Problem Solving 

2 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

0 

Previous Specific 

2 

Collaborate in 

2.5 

Previous General 

2 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 
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3 


C 


Segment Data 



Segment Number 

29 

Other Students 

No 

School 

John Jay 

Tape Number 

19 

Start Time 

26.28 

Teacher 

David Raphael 

End Time 

29.4 

Students' Names 

Harold, Toni, Eureka 

Scenario 

8) Mr. Smith 

Teacher 

Involvement 

0.00 

Segment Overview 

Segment Duration 

3.12 


Where in Scenario? Considering scenario problem 

Description of Segment 


This segment begins with the students discussing the scenario. It appears that a customer resembling 
a bum wants to cash a check. Although he loos very dirty, the students stress that they need to follow 
the bank's regulations. They state that they shouldn't stereotype people based on their clothes and 
appearance. 

General Categories: Averages for Two Raters 

Basic Skills 2.5 Collaboration 1 Problem Solving 1 Concepts 1 


Problem Solving Strategies: Averages for Two Raters 


Focused 


3 Recognize Confusion 0 Make Predictions 


Previous Specific 
Learning 


Collaborate in 
Problem Analysis 


Previous General 
Learning 


Seek Help 


0.5 Make Changes 


0 


0 

1 
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33 


Segment Data 



Segment Number 

30 

Other Students 

No 

School 

John Jay 

Tape Number 

20 

Start Time 

0.47 

Teacher 

David Raphael 

End Time 

4.31 

Students* Names 

Harold, Toni, Eureka 

Scenario 

8) Mr. Smith 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

3.44 


Where in Scenario? Considering choices 

Description of Segment 


Continues scenario on Mr. Smith with them discussing the customer's appearance of being a bum. 
The students have no difficulty in identifying the correct choice. As a result of their wise decision, 
they're given a promotion. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0.5 

Make Predictions 

0.: 

Previous Specific 

2.5 

Collaborate in 

3 

Previous General 

1 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 
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Segment Data 

1 


Segment Number 

31 

Other Students 

No 

School 

I.S.218 

Tape Number 

23 

Start Time 

0.5 

Teacher 

Diana Rodriguez de Arma 

End Time 

17.22 

Students' Names 

Louis, Ramon, Niurca 

Scenario 

9) Slick Guy 

Teacher 

Involvement 

1.33 

Segment Overview 

Segment Duration 

16.32 


Where in Scenario? Beginning of new scenario 

Description of Segment 


The 3 students are shown taking turns in reading the set-up of the scenario in addition to the interview 
questions. The teacher interrupts them as she says that they skipped a step. Moreover, she has them 
go back to the application. The teacher tells them to write down some of the customer’s information. 
She also explains that they need to ask all the questions relevant to opening a checking account. 


Diana consecutively interrupts the students and directs them. Nonetheless, the students are shown 
discussing and problem solving throughout the duration of this segment. 


General Categories: Averages for Two Raters 


Basic Skills 3 Collaboration 2 Problem Solving 

2 Concepts 3 


Problem Solving Strategies; Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0.5 

Make Predictions 

Previous SpeciHc 

1.5 

Collaborate in 

2.5 

Previous General 

Learning 


Problem Analysis 


Learning 

Seek Help 

1.5 

Make Changes 

0 



30 



35 


Segment Data 



Segment Number 

21 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

12 

Start Time 

12.33 

Teacher 

Diana Rodriguez de Anna 

End Time 

30.03 

Students’ Names 

Chris, Martin, Gabriel 

Scenario 

6) Dooley 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

0 


Where in Scenario? Considering scenario problem 

Description of Segment 


This segment shows the three students working through the problem regarding the depositing of 
checks. The noise in the background is high and the teacher’s voice is heard constantly. However, she 
is working with other students and not with this group of three. It is difficult to determine if the 
teacher can be heard by the three students. It is assumed that they cannot hear her. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters [ 

Focused 3 Recognize Confusion 3 Make Predictions 3 


Previous Specific 

2.5 Collaborate in 

3 Previous General 

0 

Learning 

Problem Analysis 

Learning 


Seek Help 

3 Make Changes 

0 




31 


36 


Segment Data 



Segment Number 

32 

Other Students 

No 

School 

I.S.218 

Tape Number 

24 

Start Time 

47.33 

Teacher 

Diana Rodriguez de Anna 

End Time 

58 

Students' Names 

Odalys, Leo, Juan 

Scenario 

10) Mr. Smith 

Teacher 

2.00 



Involvement 


Segment Overview 

Segment Duration 

10.67 


Where in Scenario? Considering scenario problem 

Description of Segment 


Three students are engaged in writing down information which isn't clear to us. They appear to be 
hesitant in following prodedures. The teacher interrupts them and asks them to read aloud the 
screen. She directs the interaction by telling them what to do next. Although the teacher asks 
questions and probes them, she truly controls the majority of the segment. 

General Categories: Averages for Two Raters 

Basic Skills 1 .5 Collaboration 1 Problem Solving 1 Concepts 1 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

1.5 

Make Predictions 

Previous Specific 

1.5 

Collaborate in 

1 

Previous General 

Learning 


Problem Analysis 


Learning 

Seek Help 

0.5 

Make Changes 

0 
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Segment Data 



Segment Number 

33 

Other Students 

No 

School 

I.S.218 

Tape Number 

25 

Start Time 

30.44 

Teacher 

Diana Rodriguez de Arma 

End Time 

39.19 

Students' Names 

Odalys, Leo, Juan 

Scenario 

10) Mr. Smith 

Teacher 

1.33 



Involvement 


Segment Overview 

Segment Duration 

8.75 


Where in Scenario? Considering choices 

Description of Segment 


Continues scenario on Mr. Smith with the teacher telling that they need to gather more information 
about the customer. Students are shown checking Mr. Smithes account. They realize that he does 
have money on his account. They then read the choices and discuss which decision is correct. The 
segment ends as the girl from this group explains why she thinks her choice is right. 

General Categories: Averages for Two Raters 

Basic Skills 1 .5 Collaboration 0.5 Problem Solving 0 Concepts 1 


Problem Solving Strategies: Averages for Two Raters 


Focused 


3 Recognize Confusion 0 Make Predictions 


0 


Previous Specific 1.5 Collaborate in 
Learning Problem Analysis 


Previous General 0.5 

Learning 


Seek Help 


0 Make Changes 


0 
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Segment Data 



Segment Number 

34 

Other Students 

No 

School 

I.S.218 

Tape Number 

25 

Start Time 

39.2 

Teacher 

Diana Rodriguez de Arma 

End Time 

43.49 

Students* Names 

Odalys, Leo, Juan 

Scenario 

10) Mr. Smith 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

4.29 


Where in Scenario? Reviewing decisions/consequences 

Description of Seement 


Continues scenario with Mr. Smith as students are discussing and writing the "rules of good 
banking." Only 1 student is shown typing in the information. Then students read the consequences 
to their choice. They selected the correct answer at the end. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0.5 

Make Predictions 

0.5 

Previous Specific 

2 

Collaborate in 

2 

Previous General 

0.5 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 





34 


39 


Segment Data 



Segment Number 

35 

Other Students 

Yes 

School 

John Jay 

Tape Number 

28 

Start Time 

49.02 

Teacher 

David Raphael 

End Time 

59.23 

Students* Names 

Greg, Alvin, Stan 

Scenario 

9) Mr. Jones 

Teacher 

Involvement 

0.00 

Segment Overview 

Segment Duration 

10.21 


Where in Scenario? Considering choices 

Description of Segment 


A particular distraction of this segment is that the teacher is heard the entire time even though he is 
not present with this particular group of students. The students seem to be very engaged as they are 
involved in collaboration and problem solving. In addition, they appear to be discussing responses. 
However, at times they appear confused and hesitant as to what procedure follows. In one instance, 
the teacher is asked for help as students do not understand the meaning of "overdraft". The teacher 
explains the meaning and students proceed in their discussion. 

General Categories; Averages for Two Raters | 

Basic Skills 3 Collaboration 3 Problem Solving 2.5 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

2.5 

Make Predictions 

0 

Previous Specific 

2.5 

^^Ilaborste in 

3 

Previous General 

0.5 

Learning 


Problem Analysis 


Learning 


Seek Help 

2 

Make Changes 

0 
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Segment Data 



Segment Number 

36 

Other Students 

Yes 

School 

John Jay 

Tape Number 

29 

Start Time 

30.5 

Teacher 

David Raphael 

End Time 

36.38 

Students* Names 

Greg, Alvin, Stan 

Scenario 

9) Mr. Jones 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

5.88 


Where in Scenario? Writing consequences 

Description of Segment 


Continues scenario on Mr. Jones with the students discussing their responses. Students are faced with 
opening a checking account for a customer with a bad credit history. The students are shown writing 
the "rules of good banking". All of the students are engaged and collaborate in problem analysis. In 
addition, they make their final decision and read the consequences. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 2 Concepts 2 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

0 

Previous SpeciHc 

2 

Collaborate in 

3 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 
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Segment Data 



Segment Number 

38 

Other Students 

No 

School 

John Jay 

Tape Number 

29 

Start Time 

56.27 

Teacher 

David Raphael 

End Time 

58.59 

Students* Names 

Alex, Alvin, Naima 

Scenario 

10) Mr. Smith 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

2.32 


Where in Scenario? Considering scenario problem 

Description of Segment 


This segment shows the students being involved in lots of reading. We see Naima reading the 
introduction to this scenario. In addition, she reads the teller's story. In contrast, Alex reads the 
customer's "story". 

General Categories: Averages for Two Raters 

Basic Skills 2 Collaboration 0 Problem Solving 0 Concepts 0 


Problem Solving Strategies: Averages for Two Raters 

Focused 3 Recognize Confusion 0 Make Predictions 0 


Previous SpeciHc 

0.5 Collaborate in 

0 Previous General 

Learning 

Problem Analysis 

Learning 

Seek Help 

0 Make Changes 

0 


0 


Segment Data 



Segment Number 

39 

Other Students 

No 

School 

John Jay 

Tape Number 

30 

Start Time 

30.3 

Teacher 

David Raphael 

End Time 

31.42 

Students* Names 

Alex, Nasser, Naima 

Scenario 

10) Mr. Smith 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

1.12 


Where in Scenario? Considering scenario problem 

Description of Segment 



Basic Skills 2 Collaboration 0 Problem Solving 0.5 Concepts 0.5 


Problem Solving Strategies: Averages for Two Raters 


Focused 

2.5 

Recognize Confusion 

0 Make Predictions 

0 

Previous Specific 

0 

Collaborate in 

0 Previous General 

0 

Learning 


Problem Analysis 

Learning 


Seek Help 

0 

Make Changes 

0 
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Segment Data 



Segment Number 

40 

Other Students 

No 

School 

John Jay 

Tape Number 

30 

Start Time 

31.43 

Teacher 

David Raphael 

End Time 

36.4 

Students* Names 

Alex, Nasser, Naima 

Scenario 

10) Mr. Smith 

Teacher 

Involvement 

2.00 

Segment Overview 

Segment Duration 

4.97 


Where in Scenario? Considering scenario problem 

Description of Segment 


The teacher first explains how to narrow down a choice and then he probes the students by asking 
many questions: "What seems to be the problem?" "What's your job?" "Why did they (the customer 
and the teller) come to you?" Each time he asks questions, the students answer them. The teacher's 
consecutive questions were, "Is there another issue that should be resolved here?" "How do you 
decide which one is telling the truth?" While the teacher is asking useful questions for students to get 
this scenario done, it does not seem to leave much room for them to discuss or collaborate among 
themselves. 


1 General Categories: Averages for Two Raters 


Basic Skills 1 Collaboration 0 Problem Solving 

1 Concepts 1.5 


Problem Solving Strategies: Averages for Two Raters 


Focused 

2.5 

Recognize Confusion 

1 Make Predictions 

0 

Previous Specific 

2 

Collaborate in 

0 Previous General 

0 

Learning 


Problem Analysis 

Learning 


Seek Help 

1 

Make Changes 

0 
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44 


Segment Data 



Segment Number 

41 

Other Students 

No 

School 

John Jay 

Tape Number 

30 

Start Time 

36.41 

Teacher 

David Raphael 

End Time 

43.4 

Students' Names 

Alex, Nasser, Naima 

Scenario 

10) Mr. Smith 

Teacher 

Involvement 

0.00 

Segment Overview 

Segment Duration 

6.99 


Where in Scenario? Considering scenario problem 

Description of Segment 



Basic Skills 2 Collaboration 1 Problem Solving 1 Concepts 1 


Problem Solving Strategies: Averages for Two Raters 


Focused 

2 

Recognize Confusion 

0 

Make Predictions 

Previous Specific 

1 

Collaborate in 

0.5 

Previous General 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 
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Segment Data 


No 

30 

David Raphael 
Alex, Nasser, Naima 
2.00 

Segment Number 
School 

Start Time 
End Time 
Scenario 

42 

John Jay 

43.41 

59.22 

10) Mr. Smith 

Other Students 
Tape Number 
Teacher 

Students' Names 

Teacher 

Involvement 

Segment Overview 

Segment Duration 

15.81 

Where in Scenario? 

Considering choices 



Description of Segment 


This segment continues with the scenario addressing Mr, Smith. However, the teacher dominates 
most of this segment by asking very direct questions to the students. During this time the students 
are shown writing the ’’rules of good banking" and "how it affects the bank and you". In the middle 
of the segment, the teacher probes the learners by asking: "How can you change things so that the 
customer is satisfied?" Students explain that the customers in the bank need to be treated alike. In 
this instance, the learners do collaborate in constructing an answer. Another question which the 
teacher asks is: "Why does the bank have these procedures?" The students take turns explaining 
their responses and demonstrate their use of previous specific learning. Also, one student states that 


the bank needs to follow certain procedures because there are "crooked people out there"; thus 
demonstrating an indication of previous general learning. 


General Categories: Averages for Two Raters 



Basic Skills 3 Collaboration 2.5 Problem Solving 

3 Concepts 

2.5 


Problem Solving Strategies: Averages for Two Raters 


0 

1 


Focused 3 

Previous SpeciHc 3 

Learning 

Seek Help 0 


Recognize Confusion 

Collaborate in 
Problem Analysis 

Make Changes 


0 Make Predictions 

2 Previous General 

Learning 


41 
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46 


Segment Data 



Segment Number 

43 

Other Students 

No 

School 

John Jay 

Tape Number 

31 

Start Time 

30.47 

Teacher 

David Raphael 

End Time 

35.29 

Students* Names 

Alex, Nasser, Naima 

Scenario 

10) Mr. Smith 

Teacher 

Involvement 

0.00 

Segment Overview | 

Segment Duration 

4.82 


Where in Scenario? 
Description of Segment 



Basic Skills 3 Collaboration 2 Problem Solving 2 Concepts 2 


Problem Solving Strategies: Averages for Two Raters 

Focused 3 Recognize Confusion 0 Make Predictions 0 


Previous Specific 

2 Collaborate in 

2 Previous General 

Learning 

Problem Analysis 

Learning 

Seek Help 

0 Make Changes 

0 


0 


Segment Data 



Segment Number 

44 

Other Students 

No 

School 

John Jay 

Tape Number 

31 

Start Time 

51.26 

Teacher 

David Raphael 

End Time 

59.52 

Students' Names 

Donny, Amreeta, Amelia 

Scenario 

11) Ms. Austin 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

8.26 


Where in Scenario? Beginning of new scenario 

Description of Segment 


This scenario deals with a customer requesting a loan. The segment begins with one of the students 
reading the scenario. After reading it aloud, they are shown writing bakground information in regard 
to the customer (i.e. how long she has been working; home address; how much money in her 
account). The students proceed by filling-in a sheet. However, it is uncertain where the sheet came 
from. (Most have been something extra prepared by the teacher.) Most of the remaining time is 
focused on two students who talked interactively while the third wrote. 


General Categories: Averages for Two Raters 


Basic Skills 3 Collaboration 2 Problem Solving 

1 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

0 

Previous Specific 

3 

Collaborate in 

2 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

1 

Make Changes 

0 




Segment Data 


No 

32 

David Raphael 

Donny, Amreeta, Amelia 

0.00 

Segment Number 
School 

Start Time 
End Time 
Scenario 

45 

John Jay 

30.5 

42 

11) Ms. Austin 

Other Students 
Tape Number 
Teacher 

Students' Names 

Teacher 

Involvement 

Segment Overview 

Segment Duration 

11.5 

Where in Scenario? 

Making a 

choice (answering) 



Description of Segment 

Continues from previous segment. Students are shown looking at the rules from the manual. They 
are discussing which is their final decision. All three of them are working together and discussing 
actively each of their possibilities. In addition, they are shown defining the problem and how it 
affects the bank. At the end, they make a good decision. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 3 

Previous SpeciHc 2.5 

Learning 

Seek Help 1 


Recognize Confusion 

Collaborate in 
Problem Analysis 

Make Changes 


0 Make Predictions 

3 Previous General 

Learning 

0 


0 

1 


Segment Data 



Segment Number 

46 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

36 

Start Time 

30.57 

Teacher 

Diana Rodriguez de Arma 

End Time 

37.12 

Students' Names 

Kenny, Ramon, Jeffrey 

Scenario 

1 1) Ms. Austin 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

6.55 


Where in Scenario? Considering scenario problem 

Description of Segment 


Three students are shown reading the background information about the scenario. They are seen 
discussing the problem. One of the sutdents is shown giving (correcting) suggestions twice, making 
changes, in regard to what to do next. The audio in this segment is not very good as the teacher is 
heard on the background. Thus, it makes it difficult to solely listen to the focused group. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 2 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 


3 Recognize Confusion 0 Make Predictions 


0 


Previous Specific 2 Collaborate in 
Learning Problem Analysis 


2 Previous General 
Learning 


Seek Help 


0 Make Changes 


1 


0 



45 


50 


Segment Data 



Segment Number 

47 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

36 

Start Time 

37.13 

Teacher 

Diana Rodriguez de Anna 

End Time 

38.08 

Students' Names 

Kenny, Ramon, Jeffrey 

Scenario 

1 1) Ms. Austin 

Teacher 

Involvement 

2.00 

Segment Overview 

Segment Duration 

0.95 

Where in Scenario? 

Considering choices 



Description of Segment 


Continues from previous scenario on Ms. Austin. This is a very short segment as it only lasts 
approximately 90 seconds. It begins with the teacher approaching the group and asking: "Did you go 
over the application?" She dominates the brief segment by telling them what to do (i.e, click on the 
first question). All three students answer collaboratively to the teacher. 

General Categories: Averages for Two Raters 

Basic Skills 1.5 Collaboration 2 Problem Solving 1 Concepts 1 


Problem Solving Strategies: Averages for Two Raters 


Focused 


3 Recognize Confusion 


Make Predictions 


0 


Previous Specific 1 Collaborate in 
Learning Problem Analysis 


Previous General 
Learning 


Seek Help 


Make Changes 0 


0 



46 


51 


Segment Data 



Segment Number 

48 

Other Students 

Yes 

School 

I.S.218 

Tape Number 

36 

Start Time 

38.09 

Teacher 

Diana Rodriguez de Anna 

End Time 

49.47 

Students* Names 

Kenny, Ramon, Jeffrey 

Scenario 

11) Ms. Austin 

Teacher 

0.67 



Involvement 


Segment Overview 

Segment Duration 

11.38 


Where in Scenario? Considering choices 

Description of Segment 


Continues from previous scenario on Ms. Austin. At the beggining of this segment we see one of the 
students reading the questions while the other two alternate in answering the questions written on the 
screen. All three read the decisions and discuss which option is correct. They are shown arguing 
over the decision as they disagree in their choices. Finally they decide on a choice. On the 
meantime, they write the effects on the bank. At the end, they have chosen a correct decision. The 
segment ends as the teacher approaches them. 

General Categories: Averages for Two Raters 


Basic Skills 3 Collaboration 3 Problem Solving 3 Concepts 


Problem Solving Strategies: Averages for Two Raters 


Focused 3 

Previous Specific 2.5 

Learning 

Seek Help 0 


Recognize Confusion 

Collaborate in 
Problem Analysis 

Make Changes 


0 Make Predictions 

3 Previous General 

Learning 

0 


3 


0 

0 
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47 


Segment Data 

■ 


Segment Number 
School 

Start Time 
End Time 
Scenario 

49 

John Jay 
46.49 
60 

15) Ms. Higland 

Other Students 
Tape Number 
Teacher 

Students' Names 

Teacher 

Involvement 

Yes 

37 

David Raphael 
Phillipe, Toni, Eureka 
1.33 

Segment Overview 

Segment Duration 

13.51 

Where in Scenario? 

Considering choices 



Description of Segment 

A customer is applying for a Super Card (credit card). Teacher working with other students is 
overheard at times throughout the segment. Stduents are shown writing information needed for credit 
card application. In the latter part of the segment, the teacher is present and asks them: "What's your 
responsibility to the bank?" , "What are important things you need to take into account before giving 
the customer a credit card?" 


General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 2 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 3 


Previous Specific 2 

Learning 

Seek Help 0 


Recognize Confusion 

Collaborate in 
Problem Analysis 

Make Changes 


0 Make Predictions 

1 Previous General 
Learning 

1 


0 

0 



48 


53 


Segment Data 



Segment Number 

50 

Other Students 

No 

School 

John Jay 

Tape Number 

38 

Start Time 

30.5 

Teacher 

David Raphael 

End Time 

36.08 

Students* Names 

Phillipe, Toni, Eureka 

Scenario 

15) Ms. Highland 

Teacher 

Involvement 

0.67 

Segment Overview 

Segment Duration 

5.58 


Where in Scenario? Considering choices 

Description of Segment 


Continues scenario on Ms. Highland as students are engaged in discussion. Overall, the students are 
very focused and work collaboratively together in order to analyze the problem. Although! the the 
teacher is present for the majority of the segment, he does not interact much with the learners. He 
asks a few questions such as: "What makes her a bad credit list?" Students are able to make a good 
decision, but didn't get a promotion at the conclusion of the scenario. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 2.5 Concepts 3 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

0 

Previous Specific 

2.5 

Collaborate in 

2 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 





49 


54 


Segment Data 



Segment Number 

37 

Other Students 

Yes 

School 

John Jay 

Tape Number 

29 

Start Time 

36.4 

Teacher 

David Raphael 

End Time 

40.4 

Students' Names 

Greg, Alvin, Stan 

Scenario 

lOT) Mr. Smith 

Teacher 

0.00 



Involvement 


Segment Overview 

Segment Duration 

0 


Where in Scenario? Beginning of new scenario 

Description of Segment 


This segment begins with one of the students reading the scenario. The other students also join in by 
taking turns reading the screen. The students appear to be discussing the choices and collaborating 
in analyzing the problem. The segment ends without any type of conclusion. This segment is also 
difficult to hear as the teacher is overheard while working with another group. 

General Categories: Averages for Two Raters 

Basic Skills 3 Collaboration 3 Problem Solving 2 Concepts 2.S 


Problem Solving Strategies: Averages for Two Raters 


Focused 

3 

Recognize Confusion 

0 

Make Predictions 

0 

Previous Specific 

2.5 

Collaborate in 

3 

Previous General 

0 

Learning 


Problem Analysis 


Learning 


Seek Help 

0 

Make Changes 

0 
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Appendix C 

Student and Teacher Interview Forms (6/95) 


STUDENT INTERVIEWS: NOTES AND DATA 


Date: 

Student's name: 

School name: 

(where student is enrolled) 

Date simulation used: 

Name of simulation 
program (student used): 


Interviewer: 

Student's grade: _ 
School name: 

(where simulation used) 

Teacher's name: 

Subject matter of class 

(in which simulation was used): 


1 . Interviewers' notes regarding things the student remembered about the simulation program and 

class. Discuss with the student such issues as: What do you remember about the simulation 
program? Tell me about it. Can you tell me about specific things that happened on the computer 
simulation program (probe for details)? Tell me about what incident in the simulation you liked 
best? What happened? Why did you like it best? What incident did you like least? Why? 


2. Interviewers' notes regarding student's reaction to overall simulation to the program and 

possible generalizations. Discuss with the student such issues as: What do you think you learned 
fi-om the simulations? What can you now do better fi-om having worked on the simulations? Have 
you used anything you learned in the simulations in other classes? What do you think is the most 
important thing about doing the simulations? Do you think you would lie to do more of these kind 
of simulations? Why? What would they be? (If the student has done another simulation: Which 
one? How did having done the first one help/hinder you on the second simulation? Ask for specifics 
about what helped or hindered. Ask the student to contrast the two simulations). 


O 
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Interviewers' notes regarding student's response and thought about doing the simulations. 
Discuss with the student such issues as: How did you like working with other students on the 
simulations? Did you like working on the computers? What part was hardest? What did you do 
when the small group worked together at the computer? Did your teacher discuss how the 
simulation would work and how to work together? Did your teacher have classes and discussions 
about things you were learning in these simulations? 


Interviewers' notes regarding student's responses to the simulations and the programs. Discuss 
with the student such issues as: Did it get boring after awhile? Have you done more of these 
simulations? Have you noticed any similarities between the simulation activities and other school or 
outside of school activities? You have talked about your reactions to the simulation activities, but 
how do you think other students like them? Do you think they learned from them? What do you 
think they learned? 


Interviewers' notes regarding any other issues or concerns that arose during the interview. It has 
been interesting talking with you about all the program, but I have one last question. What do you 
think I should have asked you or talked with you about to learn about the program? In other words, 
if you were me what would you have asked? 


TEACHER mXERVIEWS: NOTES AND DATA 


Date: 

Teacher's name: 

School name: 

Date of simulation: 

Period of time (length/days per week) 
simulation was used; 


Interviewer: 

Grade/subject taught: 

Name of simulation used: 

Class size: 

Subject matter of class 
(in which simulation was used): 


1 . Interviewers ' notes regarding things the teacher remembered about the simulation 
program and class. Discuss with the teacher such issues as: What do you remember 
about the simulation program? Tell me about it? Can you tell me about specific things 
that happened on the computer simulation program (probe for details)? Tell me about 
what aspects of the simulation think worked best? What happened? Why did you think it 
worked best? Which aspect of the simulation do you think was least effective? Why? 


2. Interviewers ' notes regarding the teacher's perception of the students ' reactions to the simulation 
program. Discuss with the teacher such issues as: What do you think the students learned from the 
simulations? What kinds of things (basic skills/problem solving/group interaction) do you believe the 
students can do better from having worked on the simulations? Have you notice anything the 
students applied to other classes? What do you think is the most important outcome(s) for the 
students from doing the simulations? Do you think you would like to have more of these kind of 
simulations for your classes? Why? What would they be? 


Interviewers' notes regarding the teacher's thoughts about teaching the simulations. Discuss 
with the teacher such issues as: Do you think you were a more effective teacher when you used the 
simulation materials? Why? Did you like doing these simulations on the computers? Do you think 
the computers were essential to the success of the program. Did you, as a teacher, learn things that 
you could use in other classes? Explain. Did you like working with the computers? What part was 
hardest? What did you do when the small groups were engaged in the simulations? Did you have to 
help the students learn how to work together as a team? What other things did you have to teach 
the students that was essential to the success of the program? 


Interviewers' notes regarding the teacher's responses to the simulations and the programs. 
Discuss with the teacher such issues as: Did it get boring after awhile? Did it get easier for you and 
the students? Have you done more of these simulations? Have you notices any similarities between 
the simulation activities and other school or outside of school activities? You have talked about 
your reactions to the simulation activities, but how do you think the students like it? Do you think 
they learned from them? What do you think they learned? Did you have a chance to talk to (or 
demonstrate) to other teachers the simulation program? What were their reactions? 


Interviewers' notes regarding any other issues or concerns that arose during the interview. It has 
been interesting talking with you about aU the program, but I have one last question. What do you 
think I should have asked you or talked with you about to learn about the program? In other words, 
if you were me what would you have asked? 


Appendix D 


Student Interviews (6/95) 


Interviews With Students 
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nothing fancy. Reading and Writing -- reading: outline read about the hotel in introduction; writing: took notes - learn from mistakes. We 
all had a folder - printout at end of session. Some discussion(s) in class about the simulations. 

(4) Response to program Boring? yes, for some people. Easier? yes, we got the hang of it. A lot of people got it. People liked it - others made a lot of wrong 

decisions. He liked that it had alternatives about the decisions to make ’’Makes you think about it.” The manager's guide didn't have "the" 
answers. 
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(5) Other issues Ask: how to develop it better to make it more interesting; same scenarios over and over; improve it to make it better. Reading and Writing: 

reading - hotel - there was a textbook with terms. We had computer to give help but a paper manual would have been good. 


00 

n 


B 

c 

o 

E 

E 0) 

o .2 

o 5 
£ ^ 
6 S 

So 


■o 

0 ) 

(0 

c 

0 ) 

■o 

3 

v> 

E 

2 

O) 

o 


u 




$ 

o 

E 

B 

c 

o 

o 

(S 

o 


0) 

■D 

2 

o 

c 

(0 

0 ) 


p = 

^ I 

O II 

(0 o> 

3 P 


c 

0) 

T3 

3 



a> 

E 

2 

o> 

p 


£ 

o 


(0 

CO 

(Q 


T3 

2 

o> 

E 

o> 

E 

P 


B £ 


00 
.S 

O 

b 

o. u 

OJ > 

S’S 

T3 ^ 
^ Q 
OJ 2 
C OJ 
' > 
^ 5 

u JZ 

a 3 

o 

=: 
u 


ill! 

a p 
o S £ U 

Ui 

o u: 

« 0) 

cn 


0> 


"c; ^ 

tr tA 


§-2 
o ca 


o w 

ea ^ 


o ?P 

1=3 

A ea 
• ^ 

•o = 

3 ^ 
.t: jc 
JS 00 


cn C 

c o 

- ca t 3 

C CO ^ 
C w 

— W 
t l> JO 

1 & « 

12 
2 u ^ 
® ^ w 

tlflS 2 
c > 

"i* 

u C 
. .tS O 
C h* Cl. 

s ? S 
eo o *- 


3 


c2 w 


u on 

5 S' 

£| 

0 .2 

aj u* 

1 I 

° I 

s s 

•g “ 

> 4> 
00 rC 

C 

^ , 
la w 

"SI *c 

CJ A 

W).§ 

■ 3 
CO O 

If 


5 o 
-S ^ 

^ i-i 

o o 

.2 E 

0> 3 
O 

0 ^ 

01 i-J 

i s E 
« « 
nJ o 


o « ® 
JS « 

M g & 

c: ra 2 
CO J 

? — *S 
5 4J o 

•o O 00 

0 C .31 
>%— ir 

*. O > 

•g e o> 

4> ^ 

j- a « 

c JO .2 

.2 c 
^ .53 C 

g I s 

1 

°1 ° 
*- :> 4> 

=3 y S 




f -S £ 


c a 

?i - 

3 ^ ^ 

O. 

E S 

O H ea 
^ '£ 


T3 
O 

S.I 

.2 c 

.2 p 

o. a 

to 

a 

o -2 
.o o 

ai CO 
W) 

.2 « 

s ^ 

H ° 

P ^ 


u .b 

J- CO 

^ 2 

^ 2 
C 0 > 
*C T3 
O C 
.O 3 


(0 

c 

0 

*3 

u 

(S 

01 



o> 

o 

T3 

3 

O 

.Q 

(0 


o> 

3 

O 


E 

2 

o> 

o 

Q. 

S 

o 

CO 

c 

o 

Q. 

CO 

o 

q: 


O Z. 


0> 

DO 

R 

Ph 


CD 


On 

On 


fO 


DO 

S 

08 

*3 

eo 

0> 

S 

H 


OD 



(5) Other issues I’d ask: What kind of simulation would you design? I'd do a restaurant scenario. What about poor students? this helps them. Computer 

beats listening to a boring teacher. 

(6) Other Comments or 
Observations 
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(5) Other issues I'd like to leam more about banks, go visit a bank, have mother tell me things about bank. Any other ways to learn about it? no answer- 

Need more time to do more stuff. I would like to have a longer class period. 
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(5) Other issues Ran out of time! 

(6) Other Comments or 
Observations 
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anything special to get Andy motivated. No group evaluation is given to determine grade. He likes the competition. Making as much 
money as possible shows you are making good decisions. So far, we made two wrong decisions. I wouldn't want this type of job yet, too 
much on the line. 



CO 

c 

o 

o 

(Q 

0> 


o> 

c 

o 

■D 


o 

n 

(Q 

CO 


o> 

3 

o 


o Ctf) 

•I « 


. 3 
O 

^5 


' S 

k 


top 

’C 

I 

c 

cs 

B 

o 


JC 

CO u 

^ o 
.t2 W 

5 - 

I f 

O 

C CO 
» ID 

u c 

I I 


' o 
3 

JC 

to 

1 

CO 

‘5b 

"ob 

c 


*n CO 
0^3 

^ S 60 

T> CO 

5 2 o 

CO 


E 

S 

o> 

s 

Q. 

s 

0> 

CO 

c 

o 

Q. 

CO 

0> 


CM 


i 

u 

O 

B 

CO 

u 

CO 

3 

ed 

O 





60 




Uu 


*0 

u 

6 b 


o 

.c 


•3 



« 

£ 


a. 

o 


u 

u 



o 

CO 


cd 




O 





u 

a 


K 


CO 

0> 


CO 

CO 


J2 

c 

0> 

E 

E CO 
o c 
O O 


■o 

o 

CO 


c 

o 

■o 


■o 

o 

CO 

3 

E 

2 

o> 

s 

Q. 


CO g 
E c 

? CO 

S iS 

CL O 


§ 

OQ 


JC 

U 


£ 

£ 

c 

o 

0> 

(Q 

o 


0) 

•o 

2 

0 

c 

CD 

CO 

P 


T3 

0 ) 

CO 


c 

0> 

“D 

3 

CO 

E 

2 

o> 

s 

CL 


o 

E 

o 

c 

o 

u 

U 


T3 

0> 

CO 


E 

2 

o> 

s 

CL 


C 


CO 

CO 



60 

.c 

i-« 

o 

T3 


O 


o 


T3 

2 

o 

E 

o 

E 

o 


CO 

c 

o 

O 

CO 

o 

CL 


00 

Urn 

O 

<s 

o 

00 

03 

eu 


o zz> 


VO 

0\ 

0\ 


fO 


3 

to 

3 

3 

CO 

o 

3 

H 


o 


I=J 

0 

& 

© 

© 

E=^ 

GO 

B3 


CC 

O 

r~i 


o 

ERIC 

hminiifftifTi-naa 


o 

ERIC 


2 

a 

u 

CQ 


cxo 


JC 

o 

5 

p 


*53) 

o 

Z. 

>N 

B 

Vi 

osi 

c 

'jG 


2-s 

1^ 

> > 

^ .£ 

u u 

CS o 

B 


o 

u 

•o 

'’B 


Vi 

’"B 'Z }£ 


JG 

o 

Vi m 
C JG 

.2 ^ 

*00 txO 

o .S 

•s -s 

S 

s = 

0 

•o W 

1 

g CQ 

Vi iJ 

u u 
£ ts 

d> 


M o 

§ E 
.2 § 
Q> 2 

T3 E 

h« 3 
9> w 
w 0> 

CO 

0 ^ 
*o ^ 
g 3 

c o 
S3 -S 

:§ s 

1 o 

■ b 


O o = 

O *^-d 
*S- 

2 Ci. 5- 

O O ^ 

O ^ CO 

^ n. CO 

. a s 

S'SfS 
§ g*-. 
E J S' 


CO 

S S 

t ^ 

^ T3 

tJ ' 
cd 


*ed 


B 


Il2 


o 

B 

£ E 

2 > 
o 

H 8) 



3 

O 

2 

3 

Oi) 

O 


rv 
CS 3 
ai 2 

bO 00 

c3 ^ 

-c E 

u 2 

II 

C Cd 
' jC 
to 

X) ^ 

E .E 

U jC 

E * 
o. -2 

3 u 

P > 
“E 

O. W 


p CO 
P Cd 

u p 

•c 

E 2 
o, 
o 

o ^ 
C u 
00 E 


0 .£ 

to 2 

1 oj 
c c 


>^ H 


O) 

E 


c 

■5 

■0 

2 

O) 

0 



i» 


3 

a 


0 

0 

© 

© 

© 

© 

3 

B 

£ 

© 

c 

© 

© 

O) 

3 

0 

u 

a 

© 

© 

© 

£ 

£ 

H 

oc 

0 



in 


■o 

0> 

CO 

c7 =» 

^ i 

o C 

CO O) 
=> 2 
'S a. 

O £ 
■O o 


c 

0> 

E 

E » 
o c 
O O 

»- m 
© 2 
£ ^ 
n ® 

U (0 

<o o 


$ 

c 


€0 
E 

? w 
2 « 
Q. O 


© 

■o 

n 

CD 

c 

© 

© 

© 


“O 

© 

© 

P 3 

1 

© c 

© O) 

2 

c Q- 

£ •= 
T3 O 
3 


(0 

E 

n 

O) 

p 


c 

© 

© 

n 



•o 

2 

© 

E 

© 

E 

P 


© 

c 

o 

o 

ra 

© 

OC 


00 

<s 


es 

© 

oo 

© 

Pn 


o 

srH 


0 2. Si 


V© 

©\ 

©N 


eo 


DO 

3 

© 

'O 

CO 

© 

S 

H 


o 


v-H 



0> 

E 

0> 

E 

o. 

3 

S 

00 

o 


a 

E = 
.2 .2 
eo ^ 

I -I 

Si 

S' E 

c o 

0 ^ 

E 

c/T .E 

1 2 
(§ ^ 
u c 

^ -B 

3 « 

§ E 

00 ^ 

.E 

c o. 

J g 

Cu Q 


O) 

c 

'5 

"D 

«>i 

3 

O 

A 

(B 


O) 

3 

O 

JI 


E 

S 

O) 

o 

o. 

o 

«•* 

0> 

(0 

c 

o 

Q. 

(0 

0> 

0^ 


(0 

0> 

3 

(0 

CO 


3 

c 

0> 

E 

E (0 
o c 
O o 

0> S 
£ ^ 
O s 

So 


“O 

0> 

CO 


“O 

0> 

CO 


c 

0> 

“O 

3 

♦i* 

(0 

E 

s 

O) 

o 


E 

s 

O) 

o 

D. 

X 

o 

X 

c 

CO 

CO 

CO 


0) 

•o 

s 

o 

c 

0 ) 

(0 

0) 


*o 

Q> 

CO 


0> 

T5 

3 

CO 

E 

(B 

D) 

s 

Q. 


“O 

0> 

CO 

3 

E 

S 

O) 

o 

a. 

X 

_o 

X 

$ 

c 

CO 

CO 

JB 

O 



O) 

c 

o 

“D 



GO 

fS 

o 

m 

fS 

o 


On 

On 


fO 


3 

b£ 

3 

3 


0> 

3 

H 


O 




=3 

O 


3 

O. 

O 

00 

c 

’c3 

o 

c 


=3 

o 


3 

O 


00 

c 


o 


Pu 




00 

.s 

*o 

00 

o 

c 


2 ^ 

« to 

w to 

^ I 

o> IH (_ 

« CO 

« -g 2 

U Ou o 


E 

2 

O) 

o 

o. 

o 

0> 

0) 

c 

o 

o. 

0) 

0> 

D< 


50 ^ 

o E 
=3 .2 
5P ■a 
JO .w 

’o 

|2 
■| o 

iS S 

O CO 

-C j- 
o u 

§ t 

if 

C to 

% S 

*= I 

CO 

« 00 
• - c 
S 

^ w 

2 ^ 

111 


•"* ea 

B ^ 


B 
. =3 
CO Cl 
u e 

*5 ® 
2 “ 
“ •£ 
« 'C 

o ^ 
E ^ 




CO 2 
JP ? 

•P 

s 

l5 

> -s 
.£ *® 
u V 

s § 

. -c 

(L> ■*^ 
VL Lm 
•J 0) 


O CO 
£= ? 


c .ii 

.2 5 

3 

3 E 

CO *co 

u u 
^ JZ 


0) 

0> 

3 

0) 

CO 


0> 

E 

E (0 
o c 
o O 

»- 15 
o> S® 

£ ^ 

o g 

So 


"O 

Q> 

(0 

i 

0> il 

CO o) 

3 P 


Q> 

■o 


CO 5 
E c 
P ■" 
5* w 
S £ 
0 . o 


0) 

■o 

ss 

C3 

c 

0) 

CO 

0> 


"O 

0> 

CO 

^ I 

0) £ 

CO o> 

2 

? 0^ 

^ o 

3 ■?= 

(0 

E 

2 

o> 

e 

0 . o 


$ 

c 

CO 

CO 

CQ 



I 

I S 

E o 

0) :s 

E o 
CQ 

s 0 

± Ct 

^ S' 


OD 

fS 

Cm 

o 

VO 

0 

M) 

08 

Ph 


VO 

On 

On 


fO 

V) 

S 

PX 

s 

< 

a 

•o 

CO 

0 

S 

H 


o 

ERIC 

ifitiiifinifflBB 


CO 

'T'H 

"7— ^ 


C\J 


m 


00 

3 

O 


3 

O 

3 


CU 


t: 

o 

o. 

B 


o 

B 


3 

O 


JZ 

c 


o 

•o 




sz 

H 

Im 

o 


0) •- 
c s 

o > 

S c 

S !5 
y 8 

’S TP 


c 

o 


o 

2 

o 

£ 


3 


o 3 

c *- 

° J 

CO 33 

o 


CO 


u 


H ^ 

•o 0) 

CO 
£ 


CO 2 
Urn O 
0> ^ 

E « 

2 -g 

CO .3 

3 J3 

0 t3 

2 E 

J3 

G E 
.2 a. 
.22 00 
g .£ 

TD n 

<u 

S/ CO 

«» s 

o- 

1 ^ 

1 S' 

u 13 

c "a 

S E 

Bf £ 

CO O 

flj 

So .22 
_c u 

S - 

§ g 

^ O. 

- £ 

CO .5 

r 

Ou ^ 
JZ s 

^ ■£ 

C CO 

>5 CU 



O) 

c 

o 

T3 

3 

O 

£ 

(0 

a 

£ 

O) 

3 

o 


E 

2 

O) 

S 

Q. 

s 

O 

(0 

c 

o 

Q. 

(0 

O 

o: 


o 

3 

(0 

(0 


O 

to 


o 

a 

c 

o 

E 

E 

o 


■o 

0) 

(0 

c7 =3 

a £: 

(0 O) 

3 o 


O £ 

^ o 

5 £ 

CO g 
E c 

JO — 
? (0 
S J5 

Q. O 


o 


“O 

o 

(0 

E 


“O 

0 

01 

3 



O) 

P 





c 

CL 

“O 

(0 

c 

o 

o 

E 

JE 

o 

T3 

2 

o 

0> 

T3 

3 

(0 

£ 

£ 

2 

o 

£k 

E 

o 

(0 

e 

0) 

0> 

o 

o 

(0 

c 

o 

(0 

2 

E 

2 

O) 

S 

(0 

CD 

CO 

E 

2 

O 

Q 

CL 

CL 

O 



o 

<s 

bD 

os 

Pn 


VC 

0\ 

0\ 


3 

bfi 

3 

< 

3 

'O 

CO 

4^ 

3 

H 





or Rapheal. I know some from Accounting. Before he taught a bit. Talk about this in Economics class. Some overlap. 

System: Rapheal taught about certain time. 5 pts. off. We were in his class (Rapheal). Think about it throughout the day. 

Technology: Keyboard, typing speed improved, computer literate. Helped with word processing because I was afraid about mistakes. 
Gave the basics. 
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very well. He requested placement at the annex and has been there a couple of years. This year, 1995, is the first 
graduating class - began 4 years ago with just 9th graders. Stressed that we are a community school. Stu redesigning the 
school: they have Annenberg Fund money: students first take "liberal arts" class, then they do the simulations, then a real 
internship. He takes to school-to-work transition seriously. His goal: go beyond chalk and talk, pen and pencil, use 
computers. Wants students to prepare a videotape of selves to use for college and/or Job interviews: build a story about self. 
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